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MEANS, REASONS AND OPPORTUNITIES FOR COMMUNICATION
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This terms focus is creating a total communication environment.

In order to make communication accessible to everyone, we need to use
all the ways available to us to give and receive information.

A Total Communication approach shifts the focus away from a reliance on
spoken and written communication to a culture where gestures, body
language, signs, symbols, photographs, objects of reference and
electronic aids are used in a consistent manner to support speech or as

an alternative to speech.

KEY STEPS

* Respond to all attempts at communication.

» Spend time getting to know the people you
support / care for.

* Communication ‘time’ shouldn’t be timetabled
into people’s
days. Communication is present in everything we do!

* Make a commitment to change your
communication.

* Make a communication passport for all.

* Stress key words and communicate using simple
language.

* Use visual cues to accompany all verbal
instructions.

facial expressions
signs
symbols
visual schedules/ steps

communication boards




How?

Skilled
communication
partners who are able

to adapt their
communication skills

to meet the needs of
the individual.

Use all the appropriate Total
e The individual’s communication
Communication approaches
partners to spend time with the
individual getting to know their
preferred method of

communication.

consistently and in all aspects of
7 daily life.
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nnteresting m::nths and months

2 Remember to keep things fun!
4 | Relate your teaching to the AAC
learner's favourite things to keep them
INTERESTED. We all learn more when
we are interested and motivated!

Point to symbols as you talk Learning AAC takes time

Some learners will need MONTHS of
modelling, to see and hear their AAC
being used, befare they are ready to
start using it themselves. This is okay!

Bxplore

Teach different types of words Give learners time ta explore
Try to remember all the reasons we Allowing learners to ‘play” with their
use LANGUAGE. It's not Just to ask device is okay! In fact, it's really

for things! So model a range of words important that we give learners time
and how to use them - to comment, to EXPLORE their AAC and see what it
protest, ask questions and more! can do.
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8 Add new words as you teach Swap questions for comments |
Once alearner begins to use their
AAC, support their language
development by ADDING WORDS to
what they say. If they say one word,
repeat it back and add another word.

This SHOWS the learner what to do
and madels language for them. It's
okay to make mistakes and you don't
hawve to point to every single word -
Jjust the impertant ones!

Give learners lots of time
Learners might need longer to process
what you say and respond. A PAUSE
also shows it's their turn to talk. It can
help to count to ten in your head 1o
maka sure you pause for long enoughl

mlways available

Make sure AAC is available
AAC users need access to language
all of the time! This can be a high tech
device, or a low tech communication
book. But if they don't ALWAYS have
their AAC - they can't learn to use it!

Questions can be testing, not
teaching. Soinstead of asking
questions we know the answer to, say
the answer instead, or just COMMENT
on what is happening.

thinkSmartbox.com
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The Balanced System Model

Children at St Nicholas school are supported through advice, training, parent advice clinics,
a total communication environment as well as specialist sessions and communication
groups. Childrens' communication is supported by the 'Balanced System Model'. The different

levels of support are outlined in the model below.

Moving from specialist to targeted and/or universal is not about discharging a child; it is
about looking at how their needs are best met, specialist level interventions cannot and

should not happen in isolation - it is not in the best interests of the child.

Universal:

Whole School Total Communication approach

Communication friendly classrooms

Communication expectations for all staff at all imes e.a. aprons, now/next, zones board,
lanyards with visuals

Symbols accessible in all areas

Staff and Parent Training

Children on this provision have their needs met through specialist teacher input within a
needs led leaming approach.

Advice clinics
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Important  Dates

Staff after school trainings-Thursdays 3:00-3:30 LRC

Salta intro and expectations
Zones

PECS

Grid

Intensive interaction
Receptive language/ ICWs
Play and people games
Communication boards
Social stories

Makaton

Monthl | ff - - with tl SALT t
13th October 10am at school- intro to SALT and use of visuals
20th October 10am at school - how we use grid in school
10th November INVITE ONLY - play people games and intensive interaction
24th November INVITE ONLY play people games and intensive interaction

8th December 10am at school- zones/ emotional regulation
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Come and chat to a Speech and Lanquage Therapist

Our next advice clinic will be the week of the 17th of November
This is a chance to come and speak to one our our speech and language therapists.

Bookings will be sent out soon, please reply to the message to secure your place.



Glossary of Terms Used in Speech and
Language Therapy

Alternative Augmentative A varety of communication methods used by children and young
Communication (AAC) people to supplement or replace speech.

Articulation The production of the sounds that make up speech

s thcdtion disivider Difficulty using the lips, tongue, woice box and/or palate to make

the sounds nesded for speech.

Auditory Processing Disorder

A hearing difficulty where the brain is unable to process sounds in
the typscal way.

Autistic Spectrum Disorder (ASD)

A spectrum of disorders in which a child shows difficutties in social
communication, social interaction and flexbility of thought.

Backing

Replacement of some sounds by those produced further back in
the mouth, &g kegoy for teddy’.

Bilingualism

When a child speaks twa languages.

British Sign Language (BSL)

A form of sign language. BSL has its own grammatical structures
and syntax,

An approach developed by Alison Bryant that uses colour coding
1o help construct expressive language.

The sendng and receiving of messages using spoken or written

Communication language, non-verbal sounds. gestures o booy anguage.
Comprehension Understanding of words and their meaning.
Delay When a child is following typecal speech and/or language
development, but bedow their chronological age.
Diffculties with language development that continue into school
age and beyond. The difficulties shown have a significan! impact
Developmental Language Disorder | on everyday social interachions or educational progress. It must

ocour in the absence of Autism, a leaming disability or a known
biomedical condition.




Children with a speech and language disorder leam to speak in

Disorder a way which is different from the normal pattern or sequence of
development.
Weakness of muscles that affects speech and breath control and
Dysarthria impacts on speech. Speech may sound shurred.
Dysfluency Spealing with mvoluntany repetitions of pauses.
A difficulty that affects the co-ordnation of movement which
Dyspraxia can also impact co-ondination of the speech organs and/or other
actions, e.g. eating, writing.
Repetition of another person's words. This can be immediate,
Echolalia repeated immediatedy after it is said or delayed when the words
are repeated after a period of time.
Some means of conveying or putting across a message. it can be
Expression verbal or non-verbal
Expressive language difficulties | Difficully conveying thoughts and messages using language.
Fricatives Enull'id! that are produced by partly impeding airflow in the mouth,
eq T and’s.
Erend Replacement of some sounds by those produced further towands
ing the front of the mouth, e.g. “tup for ‘cup'.
Global Developmental Delay Where a child shows difficulty across all areas of development.
Glue ear Glue ear is where there is a build up of fiud behind the middle

part of the ear canal Glue ear can cause mntermittent heanng loss

information carrying words

The key words in an utterance that a child neads to understand n
order to perform the instruction.

intonation The use of changing pitch to convey meaning in spoken language,
Makaton A amplified signing system that is supported by symbols.
Mode To provide an example of ‘comect’ production of speech and
liing language for a child to copy.
A board that has the words ‘now’ on the left hand side and
‘Now” and ‘Next' | I ‘next” on the right hand side. Symbols/photographs are placed

on the board to help the child understand whal tasks need fo be
completed,




Objects of reference

An object which is used 1o represent an tem, aCtivity or person

Phonology The range of sounds that are used for speech in any language.
Phonological difficulties Difficulty selecting and using the cormect speech sounds.
soc Patterns of sound emrors that typically developing children use to
- O smplfy speech when putting words together.
Picture Exchange Communication | A form of AAC in which a chid exchanges a picture for a highly
System (PECS) desirable ohect.
Sounds which are produced by stopping arflow in the mouth, &g
Plosives g .
pand b’
Difficulty using language and understanding in context. A child
liffi with pragmatic difficulties may not understand the language and
— e behaviour of other children. Children with pragmatic difficulties
may struggle to use appropriate language in different situations.
Receptive language difficulties Difficulties understanding spoken language.

Selective Mutism

When children are able to talk comfortably in some situations but
are persistently sdent in others, usually outside ther home envi-
ronment and with less familiar people

Semantics How words relate to one another.
Shape codi ™~ An approach developed by Dr Susan Ebbels to teach children and
young people grammar using colour and shape coding.
Stammer See Dysfluenoy
Replacing some fricative sounds by plosive sounds. e.g. saying
Stopping ‘dee’ fior "sea’

Social Use of Language

An intervention framework developed by Wendy Rmaldi which
supports the development of personal. emotional and social skils

- from a communication and thanking skills perspective,

Visual timetable The use of pictures to structure a child's routine or daily school
timetable.

Vocabulary The store of words in the children’s language.

Word aware A structured whole school approach to promote the development

of vocabulany.

Word finding difficulties

A difficulty with beang unable to retrieve words from memoary.




Communication boands

A sheet of symibols, pictures or photos that a child will lzarn to point
to, to communicate with those around them

Blanks levels of questioning

Is a framework to help children develop key oral languags

comprehension skills it consists of four levels of guestioning, moving
from simple, concrete questions to more difficult, sbstract questions.

Receptive languaze

The ability to understand and comprehsnd spoken or written language
or information given ta them.

Expressive languags

Expressive langusgs is getting 8 message across, the use of words,
sentences, gestures, sign, AAC and writing to convey meaning and
meszages ta others.

Grid Grid is an application used on an Jpgag or interactive whiteboard. itis a
form of AAC to allow the children to communicate by pressing buttons
to speak for them.

Language for thinking Is an gpproach to help children develop their thinking and language

skills by asking guestions, It consists of 3 level of questions about
svenyday SCENArios.

attention autism, bucket time

Is an intervention that aims to dewvelop natural and spontanecus
communication skills in childrem with autism through the use of
visuzally based and highly motivating activities.

Budding commumnicators

An intervention to help support children with pre intentional
communication to develop joint attention and engags with others

Fre intentional communication

The first stage of communication development is characherised by 3
range of non-verbal behaviowrs to express their nesds, wants, and
feelings.

Lego therapy

Is a play based pisce of intervention dons in 3 group which focuses on
developing collaborative play skills. Each child has a clear role and they
must work together to build using Lego.

Smile therapy

Is am intervention in a group, it is a structured and meaningful way to
lezrn essential communication and social skills for evenyday use

Avoidant restrickive food intake
dizorder [ARFID)

Freviously known as feeding dizorder or selective eating. Someone
with ARFID avoids eating certain foods and,/ or limits how much they
23t. People with &RFID dont 22t enough food, or don't eat encugh
different kinds of food to mest their energy or nutritional ne=ds. ARFID
is alsa more commaon in autistic people.




