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Behaviour at St Nicholas School

Introduction

At St Nicholas school we aim to maintain and safe and secure learning environment where the children are
encouraged to reach their full potential. Teaching communication skills are at the forefront of this.

St Nicholas School use PROACT-SCIPr-UK®; this stands for Positive Range

of Options to Avoid Crisis and use Therapy - Strategies for Crisis

Intervention and Prevention. It is a system that was first developed in

New York and has been revised by the Loddon School and is now
nationally recognised and implemented throughout the UK. It is 10%
specifically promoted and accredited by the British Institute of Learning

Disabilities (BILD). The focus of this programme is to improve the quality

of life of individuals, assist them in maintaining self-control. It is aimed

at enabling all staff working with people with learning difficulties and The PROACT-SCIPr-UK® Gradient
behaviours of distress to engage in proactive methods of positive

behaviour support.

PROACT-SCIPr-UK® emphasises a proactive rather than reactive approach to behaviours and integrates
entirely with individualised person-centred planning and visual communication advocated.

The PROACT-SCIPR-UK® gradient is helpful in outlining how much of the techniques and training are directed
to different strategies.

70% — Proactive Strategies which would include independent community choices, relationship building,
substitute skills, environmental modifications.

20% — Active using Positive Techniques including positive reinforcement, addressing immediate needs,
teachable moments.

10% — Reactive using calming techniques, physical interventions, behaviour plans and consequences.

St Nicholas school have a designated behaviour team, consisting of two behaviour leads and one behaviour
support staff member. The team are non-class based and are always on hand to provide proactive support,
helping provide resources and guidance to staff as necessary. They will also go into classroom settings and
demonstrate and model strategies that can be used to support children. The team carry out proactive
observations in classes, providing whole class and individual support strategies where appropriate. They are
also on call to support when needed; for example, if a child is trying to communicate and they cannot
express themselves, this may lead to them showing behaviours of distress. Staff are trained to deal with
these incidences when they occur but can also call upon the Behaviour Support Team for further support if
needed.

The Behaviour Support Leads are PRACT-SCIPr-UK® trained and deliver training to all staff. This includes
Introductory and foundation training and Refresher training; all teachers, teaching assistants and long-term
agency staff are trained. The training encompasses all of the elements of PROACT-SCIPr-UK®, with specific
training in relation to the ethics behind the approach, the laws and legislations as well as where needed the
specific physical interventions needed for the children they support, based on their individual needs. Some
more specialist interventions are taught to some staff based on the needs of the individual child. These
interventions are pupil specific and may not be transferred for use with other pupils. Throughout the
training we emphasise that these interventions are to be used as a last resort only, when all other strategies
have been tried. They are used solely to ensure safety in a moment of crisis. All approaches to adapt future



behaviour are delivered proactively and not in moments of crisis. As part of our behaviour approach, we
deliver parent coffee mornings and provide support to parents who are having difficulties at home.

We use functional assessments for analysing the behaviour then use this information to be able to best
support the children in our care. We look to see if the behaviour is for a sensory, Attention/interaction,
Escape or Tangible. This will enable us to provide proactive strategies for the children to get their needs met
in a safter and more socially acceptable way.

Statement of Intent

The Governing Body of St Nicholas School supports both the Management Team and the Staff in creating an
enriching environment which encourages and supports good behaviour.

The school is committed to:

e Creating a calm and purposeful environment which encourages and reinforces good behaviour and
enables children to reach their full potential

e Taking a proactive, positive behaviour support approach to all behaviour.

e Encouraging consistency of response to both positive as well as negative behaviours

e Ensuring that the school’s strategies and expectations are widely known, understood and implemented.

e Encouraging home and school to work in partnership in the implementation of this policy

e Encouraging respect for cultural differences

e Encouraging respect for property belonging to themselves and others

e Embedding a proactive and preventative approach to behaviour management across the school, in line
with the principles of PROACT-SCIPr-UK

e Ensuring each pupil gets the quality services and best efforts from staff that they deserve.

e That all staff are as free as possible from stereotyped notions or what people with developmental
disabilities are like and what they can and cannot do.

e Ensuring positive expectations for all, knowing that positive expectations have a positive effect on the
behaviour of others.

e Learning to perceive and understand the thoughts, feelings, wants and needs of the pupils, in order to
best support individuals.

e Ensuring the ethos that each human being is of equal value and deserving of respect is at the forefront
of all we do, at all times.

The application of any behaviour policy requires a degree of flexibility.

The pupils bring to school a wide variety of behaviour patterns based upon diversity of opinion, cultural and
ethnic background, specific behavioural conditions and levels of developmental understanding. The school
pursues standards of behaviour based on the principles of honesty, respect, consideration and responsibility.

As a school we understand that due to the nature of the disability of our children some pupils may not have
sufficient understanding or awareness that certain behaviours may be undesirable. We recognise that all
behaviour is for a reason and is a form of communication for our students. In line, with the PROACT-SCIPr UK
approach the staff will analyse behaviour through functional assessments to understand the purpose of the
behaviour. We then implement proactive approaches to meet the same need whilst avoiding avoid
behaviours of concern or distress. The outcome of this approach is fundamentally to improve the quality of
life of the individual.



1. Legal Framework

This policy has due regard to all relevant legislation and statutory guidance including, but not limited to, the
following:

e  Education Act 1996

e  Education Act 2002

e Education and Inspections Act 2006

e Health Act 2006

e  The School Information (England) Regulations 2008

e Equality Act 2010

e Voyeurism (Offences) Act 2019

e DfE (2013) ‘Use of reasonable force’

e DfE (2025) ‘Restrictive interventions, including the use of reasonable force, in schools’

o DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’

e DfE (2018) ‘Mental health and behaviour in schools’

e DfE (2024) ‘Behaviour in schools: Advice for headteachers and school staff’ Behaviour Policy 4

e DfE (2023) ‘Keeping children safe in education 2023’

e  DfE (2022) ‘Searching, Screening and Confiscation: Advice for schools’

e DfE (2023) ‘Suspension and Permanent Exclusion from maintained schools, academies and pupil
referral units in England, including pupil movement’

o DfE (2024) ‘Mobile phones in schools’

o DfE (2024) ‘Creating a school behaviour culture: audit and action planning tools’

e Strategies for Crisis prevention (1998)

e DoH/DfE Guidance on restrictive physical interventions (2002)

e Restraint Reduction Network Training standards (2020)

e BILD code of practice Version 1.2 (2020)

e Positive and Proactive care (2014)

e A positive and proactive workforce (2014)

e Reducing the Need for Restraint and Restrictive Intervention (2019)

This policy operates in conjunction with the following school policies:

e School Rules

e Social, Emotional and Mental Health (SEMH) Policy

e Complaints Procedures Policy

e Special Educational Needs and Disabilities (SEND) Policy

e Suspension and Exclusion Policy

e Child-on-child Abuse Policy (part of the Safeguarding and Child Protection Policy)
e Child Protection and Safeguarding Policy

e Anti-bullying Policy



2. Roles and Responsibilities

The Governing Board has overall responsibility for:

Making a statement of behaviour principles and providing guidance for the headteacher on
promoting good behaviour where appropriate.
Ensuring that this policy, as written, does not discriminate on any grounds, including, but not limited
to, age, disability, gender reassignment, gender identity, marriage and civil partnership, race, religion
or belief, sex and sexual orientation.
Promoting a whole-school culture where calm, dignity and structure encompass every space and
activity.
Handling complaints regarding this policy, as outlined in the school’s Complaints Procedures Policy.
Ensuring this policy is published on the school website.

The Head Teacher is responsible for:

The monitoring and implementation of this policy and of the behaviour procedures at the school. This
includes monitoring the policy’s effectiveness in addressing any Behaviours of Concern.

Acting in accordance with the statement of behaviour principles made by the governing board and
having any regard to guidance provided by the governing board on promoting good behaviour.
Establishing high expectations of pupils’ conduct and behaviour and implementing measures to
achieve this.

Determining the school rules and promoting them to the children.

The day-to-day implementation of this policy.

Publicising this policy in writing to staff, parents and pupils at least once a year.

Reporting to the governing board on the implementation of this policy, including its effectiveness in
addressing any behaviours of distress that could be impacting individuals and the wider school.

At St Nicholas School, there are two leads for Behaviour who are PROACT-SCIPr-UK® trainers and two
behaviour support assistants. The whole team are there to support with proactive strategies and attend

incidents when they escalate beyond the level the class team can manage alone.

The behaviour team are responsible for:

Supporting class teams with strategies and the implementation of them as outlined in a child’s Support
Plan.

Ensure that safeguarding and child protection responsibilities are paramount at all stages of designing
and reviewing Support Plans through liaison with the Headteacher and lead DSL.

Support staff to review established Support Plans and make sure they are up to date, understood and
followed by staff.

Provide logins and support for accessing Behaviour Watch so staff are able to track, record and analyse
behaviour; using this to influence the strategies suggested on the Support Plan.

Working as a team with class-based staff to establish if the behaviour is such that a last resort physical
intervention should be used. To agree what physical intervention would be the most suitable and to
ensure all relevant documents are updated and key people, including parents or carers are informed
for approval.



Support staff to be reflective practitioners, including reviewing their own actions and potential triggers
to ensure future challenging situations are minimised.

Supporting class-based staff to create specific targeted behaviour interventions for identified pupils
and ensure that these are listed on the individual’s support plans.

Liaising with parents and carers regarding any management of behaviours of distress.

Model behaviour strategies to staff working with pupils and provide training in this area when
necessary.

Deliver training to staff teams regarding positive and proactive behaviour management in the
classroom as well as further specific interventions if necessary.

Oversee the recording of behaviours of distress and physical interventions, along with analysing the
data provided.

Complete a termly report on behaviour to be shared with governors.

Ensure all staff are following protocols in regard to least restrictive practices at all times and provide
ongoing training in this area.

Report to the SLT any incidences that are a cause for concern or safeguarding.

Offer de-briefing opportunities to staff after an incident that involved behaviours of distress and
ensure they are supported by Mental Health First Aiders if necessary.

Teaching staff are responsible for:

Identifying which support plan a pupil requires, creating these and ensure successful implementation
of strategies; seeking support from the Behaviour Team if necessary.

Planning and reviewing support for pupils who require extra support with regulating their behaviour.
Working in collaboration with parents, the behaviour team and, where appropriate, the pupils
themselves.

Aiming to teach all pupils the full curriculum for their learning pathway, taking into consideration their
prior attainment but always moving forward with high expectations.

Planning lessons to address potential areas of difficulty; to ensure that there are no barriers to every
pupil achieving their full potential, and that every pupil who struggles to regulate their behaviour is
still able to access the curriculum appropriately.

Teaching and modelling expected behaviour and positive relationships, demonstrating good habits.
Being responsible and accountable for the progress and development of the pupils in their class.
Minimising disruption and taking proportionate action to restore acceptable standards of behaviour.
Liaising with parents and carers regarding any management of behaviours of distress.

Ensure that all Support Plans and Risk Assessments are written and kept up to date with information
following a new behaviour from a student, or at a higher intensity than previously seen as and when
required.

Informing parents and carers of any changes in circumstances which may affect their child’s
behaviour.

Working in partnership with parents and carers to best support the needs of each individual child.

All members of staff, including teaching and support staff, and volunteers are responsible for:

Adhering to this policy and applying it consistently and fairly.
Creating a positive climate with realistic expectations.



Emphasising the importance of being an individual within the group.

Promoting honesty and courtesy through example.

Providing a caring and effective learning environment that reflects children’s individual needs.
Encouraging kindness, respect and understanding of the needs of others.

e Ensuring fair treatment for all regardless of age, gender, race, ability, disability and sexuality.

e Showing appreciation of the efforts and contribution of all.

e Consistently applying the school rules and PROACT-SCIPr-UK framework.

e Ensuring that the school rules are embedded and respected.

e Providing opportunities for pupil voice to contribute to school rules, e.g. through school council.
e Creating and promote class charters in line with UNICEF rights.

Pupils are responsible for:

e Following the school rules and class charter
e Contributing, where possible, to the content of support plans. For example, communicating the
strategies they feel support them best so that these can be listed in their plan.

Parents are responsible for:

e Supporting their child in adhering to the school rules and reinforcing this at home.

e Informing the school of any changes in circumstances which may affect their child’s behaviour.

e Contributing to supports plans through sharing their in-depth knowledge and understanding of the
needs and wants of their child to help develop strategies that will best support their child.

e Working in partnership with the school to ensure we are always moving forward collaboratively in the
best interests of each child.

3. Teaching and Learning

At St Nicholas School we believe that an appropriately structured curriculum and quality teaching (which
includes teaching behaviour skills and behaviour for learning) contributes to effective learning and good
behaviour.

In order to best meet the needs of our children we have created 5 pathways they include a Discovery,
Investigate, Explore, Adventure and Challenge Pathway.

Discovery

The Discovery pathway contains all of our reception classes.

This pathway is a developmental play-based curriculum that implements the Early Years Framework;
Developmental Matters. Focusing on linking child development and learning. This framework covers seven
core areas of learning; Communication and Language; Physical Development; Personal, Social and Emotional
Development; Literacy; Mathematics; Understanding of the world; Expressive arts and design.

Explore
The Explore pathway is our play-based pathway.

This pathway has a holistic play-based approach. It is child centred and with lots of activities based on
interests which will engage children and help to expand their communication and social skills. The approach



to children's learning is varied and practical. The Explore Pathway is aimed at developing creativity with an
active learning approach based on play and exploration.

The Explore pathway utilises communication tools, with learning through attention autism, sensory stories,
and focuses on the development of social skills. Subjects covered will include Maths, Literacy and cross
curricular work.

Adventure

The Adventure pathway is our ASD pathway. Children within the pathway have a range of needs, many of
our students on the Autistic Spectrum benefit from the approach utilised within this pathway.

This pathway has a holistic approach but with specific ASD applied principles, not all the children in this
pathway have a diagnosis of ASD but the teaching and learning approaches, along with the routines and
structures, support of all the learners within it. This pathway is heavily structured; key skills and learning are
taught through the TEACCH approach. Some of the learning is done 1:1 and the classrooms aim to be a low
arousal environment. In this pathway the focus is on EHCP targets, and these link to the curriculum and to
assessment. Children also learn life skills and have access to the community in order to develop these. This
pathway utilises Attention Autism, Intensive Interaction, and sensory stories. The focus is on developing
independence and communication skills.

Investigate

The investigate pathway is our Sensory pathway.

This pathway uses a blended sensory and therapeutic approach and has a rich sensory environment; utilising
sensory trays and materials to help the children to explore and investigate different materials through their
learning. There is a high focus on communication through PECS, GRID, communication boards, now and next,
visual timetables, sensory regulation and OT input. Learning takes place through Attention Autism, Intensive
Interaction, sensory stories and sensory maths. Topics are explored through sensory tray and stories. The
curriculum covers maths and literacy, focusing on EHCP targets linked to curriculum and assessment. New
skills are introduced, and children are supported with learning the essential life skills that they need.

This pathway has a high level of adult support tailored around the children's individual needs.

Challenge

The Challenge pathway is our formal structure learning pathway.

This pathway utilises a holistic approach but with a more formal structure to learning. Pupils develop skills
needed within the community and with the new skills they have learned they access the community more
regularly. Pupils in this pathway develop their independence; staff teach them skills and support them in
being able to regulate their own emotions and behaviour.

Work is teacher led and includes lessons across the curriculum. Pupils work in small groups, 1:1 and
independently. Communication is more spontaneous with less adult lead support. The Pupils are more able
share engagement and attention as part of a group or whole class.

Teaching methods encourage enthusiasm and active participation for all. Lessons aim to develop thinking
skills, knowledge and understanding which in turn enable children to work and play in co-operation with
others. Classroom environments are proactive to meet individual needs, and praise is used to reinforce good
behaviour as well as good work. Whenever possible negative issues are discussed on an individual basis.
Effort is valued and progress matters.



Classroom management and teaching methods have an important influence on children’s behaviour; this
includes a consistent approach from the staff the whole class team (as well as any agency staff). Information
on preferences and behaviour support for individual children should be passed on when a pupil transitions
between classes and updated at least annually. This information should also be shared with any staff who
are coming into the class to work alongside the children. The children’s support plans should be available to
facilitate this.

Classrooms should be organised appropriately, taking into account individual needs, to ensure:
e resources are as accessible as possible to reduce disruption
e displays value every pupil’s contribution
e aquiet area is available for individual work, e.g. workstation, access to the shared quiet room

4. Rules and Procedures

Rules and procedures are designed to help the pupils to stay safe, access learning and to support the
achievement of acceptable standards of behaviour. Rules should be displayed in classrooms and around the
school.

Rules should be:
e Kept to a necessary minimum
e Stated positively (telling children what to do rather than what not to do)
e  Explicit
e Consistently applied and enforced, taking into consideration the needs of the individual
e Communicated using strategies that the pupil understands, including visual support where
appropriate.

At St Nicholas we strive to promote a strong sense of belonging and community.

5. School Rules

e Look tidy and presentable

e Kind hands and feet and kind feet

e Good Listening and always trying our best
e Always ask for help if we need it

e Respect ourselves and each other

e Use our Zones of Regulation

6. Class Charters

Every class has a class charter in their room. These are based on the UN Conventions on the Rights of the

Child (CRC). The charter for a rights respecting classroom sets out:

e The rights selected which children and adults consider to be the most relevant in their class. The rights
are worded in a language that is meaningful to the children and accompanied by supporting symbols.

e The actions are agreed between the children and adults to ensure the rights can be realised and enjoyed
by everyone.

As well as a class charter, we also have a Playground Charter written by the children in Years 5 and 6 but
agreed by the whole school.



7. Consequences

Following the PROACT-SCIPr-UK approach although the focus is on positive and proactive support there is
also a place for natural consequences following behaviours of distress that have had a detrimental impact.

Within St Nicholas School consequences are characterised by certain features:

e Natural consequences — related to and in proportion to the behaviour

e Clarity as to why the consequence is being imposed

e Once in a calm state, an explanation of the changes of behaviour required to avoid repetition

e The focus of the natural consequence is always in relation to the behaviour that has taken place and not
of the person who has displayed that behaviour.

On completion of the natural consequence, staff should work to repair relationships in line with the PROACT-
SCIPr-UK framework.

Where anti-social, disruptive or aggressive behaviour is frequent or at a level where natural consequences
alone are proving ineffective, careful evaluation of the curriculum on offer, classroom environment and
management as well as whole school procedures are reviewed in line with the PROACT-SCIPr-UK
framework to eliminate these as contributory factors. In very rare cases behaviour may escalate to such a
level that the school must follow the Suspension and Exclusion Policy. Please refer to this for further
information and clarification.

Additional specialist help and advice may be sought by the Head Teacher from relevant support agencies.

8. Communication and Parental Partnership

St Nicholas School highly values a supportive working relationship with parents and carers. We know as a
school that in order to best support our pupils we need to work collaboratively; drawing knowledge and
understanding from not only from what we see at school but also the wealth of information and in depth
understanding often only parents and carers have.

High priority is given to effective communication within St Nicholas School and with parents and carers.

Parents and carers are supported and encouraged to be actively involved in their child’s learning and
behaviour strategies.

The school communicates policies and expectations to parents and carers and where behaviour is causing
concern, they will be informed at an early stage with the opportunity to discuss the situation.

Individual Support plans will be shared with parents and carers who will be required to sign to approve the
use of physical interventions where these have been recommended.

The behaviour team are available to meet with parents and carers should they require support with any
behaviours at home that the class team feel extends beyond the support they are able to offer. The class
team and behaviour team may also ask parents and carers for support with any concerns they have in
school. Working collaboratively to best support individual children’s needs is fundamental to the behaviour
support system practiced within St Nicholas School.



St Nicholas School strives to have open and honest communication with parents and carers at all times. This
needs to be carried out with consideration taken to ensure the rights and privacy of any third party and in
line with GDPR rules and regulations. For significant incidents involving force, St Nicholas School staff will
ensure parents are informed, as soon as practicable, and no later than the same day, wherever possible.
This should normally be done in writing (for example, by email or school communication system).

9. Additional Strategies to support Positive Behaviour

e Support Plans that reflect the PROACT-SCIPr-UK framework

Social Stories

Individual Timetables/ visual aids including symbols.

Zones of regulation with tool kits

Sensory Activities/Resources

e  Working with parents and carers to ensure continuity and consistency
e Rewards to motivate and reinforce

St Nicholas School Policy for Physical Intervention

10. Purpose

The aim of this policy is to ensure a safe and happy environment, where everybody in the school community
feels safe and respected.

The objectives of this policy are:

e To provide a safe learning environment.

e To provide a framework in which all staff who come into contact with pupils are clear about their roles
and responsibilities within the context of physical intervention.

11. Background to the policy

The Education Act 2011 stipulates that reasonable force may be used to prevent a pupil from doing, or

continuing to do any of the following

e Engaging in any behaviour prejudicial to maintaining good order and discipline at the school or among any
of its pupils, whether the behaviour occurs in a classroom, during a teaching session or elsewhere within
school (this includes authorised out-of-school activities).

e Serious self —injuring

e Causing injury to others

e Committing a criminal offence

e Damaging school property

In July 2022, the Department of Education Behaviour in Schools and the use of reasonable force, and
this can be read here. Updated guidance and additional clarification were published in the DfE
document ‘Restrictive interventions, including the use of reasonable force, in schools’ (2025),
which came into effect from 1 April 2026. This document highlighted the need for clearer
definitions and expectations around restrictive interventions; stronger emphasis on prevention
and de-escalation; statutory recording and reporting requirements for significant incidents
involving force, and for restraint and seclusion


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1089687/Behaviour_in_Schools_guidance_July_2022.pdf

At St Nicholas School we have been following the PROACT-SCIPr-UK® framework and a PBS
approach for many years, as such we had embedded much of the new advice prior to the release
of the government guidance. This said, as a school we are aware of the need for clear guidance
and strict rules around the use of any physical intervention and as such, reviewed our policy and
procedures to ensure that, as an organisation, we were aware of and fully adhering to any new
recommendations.

12. Definition of Restrictive Physical Interventions

The term ‘Restrictive Intervention’ comprises of the following:

Restraint (physical or non-physical restriction of movement)

Physical (guides; holds; the use of reasonable force)

Seclusion (keeping a pupil away from others and preventing them from leaving)
Mechanical (e.g. harness)

Pharmaceutical (PRN medication)

13. Use of Physical Interventions at St Nicholas

At St Nicholas, PROACT-SCIPr-UK is used as a framework to manage behaviours of distress. This stands for
Positive Range of Options to Avoid Crisis and use Therapy — Strategies for Crisis Interventions and Preventions.
This framework ensures that interventions are devised in a child-centered way, specific to the meaning of each
behaviour. It is accredited by the British Institute of Learning Disabilities (BILD). St Nicholas School have
adopted this framework as part of their commitment to reduce restrictive interventions through a proactive
approach.

At St Nicholas School, physical intervention may need to be used as a last resort, usually to ensure the safety
of an individual in crisis and/or that of those around them. It may also be on occasion utilised to prevent
serious damage to property. Staff are trained to intervene physically with pupils under these circumstances.

All staff must be aware of the distinction between physical contact and touch in everyday situations to
support, encourage, guide or comfort a pupil compared to the use of physical interaction to restrict
movement or to disengage from pupils whose behaviour presents a clear risk of injury.

Many occasions when children appear not to co-operate it is due to communication difficulties, so it it is
beneficial to try alternative strategies.

This could include

1.

ok wWwN

Symbols

Makaton

Allowing processing time /waiting time

Use of objects of reference and motivating objects.
Now and Next Boards / let’s make a deal cards.
Distraction, humour, or play.

For children where there is a need for physical intervention, an Individual Support Plan will be created
which includes the best strategies to use before physically intervening. Proactive and preventative
strategies are always at the forefront of what we do as a school; these include establishing and maintaining
good relationships with pupils, having knowledge and understanding of their individual needs and
environmental adaptation. De-escalation strategies should also have been attempted such as distraction,
diversion and negotiation, to avoid a potential crisis.



The scale and nature of any physical intervention must be reasonable, proportionate to both the behaviour
displayed by the individual, and the nature of the harm they might cause. Staff should always use the
minimum amount of force necessary to make a situation safe; reasonable force must never be used as a
punishment.

In ‘Restrictive interventions, including the use of reasonable force, in schools’ (DfE 2025) it states that,
‘pupils must not be restrained in ways that affect breathing, circulation or the airway; pressure to the neck,
chest or abdomen is unsafe; interventions that take place on the ground carry increased risk and should be
avoided or ended as quickly as possible.” During our 12 hours of behaviour trainign for all new starters these
dangers are highlighted and discussed. It should be noted that these elements of restrictive interventions are
not taught or listed within the support plans of our children. All of the physical interventions we utilise at St
Nicholas School are done so in a manner which puts the safety of our children first.

14. Training

The Behaviour Support Leads deliver the Introductory and foundation training courses to all new staff. The
Behaviour Support Leads have been trained as instructors by the Loddon Foundation (Ltd) in PROACT-SCIPr-
UK. This training is 12 hours long and includes teaching and learning inclusive of but not limited to:

e The Philosophy of PROACT-SCIPr-UK"

e Beliefs, Values and Attitudes

e What challenges us in the workplace?

e Understanding Behaviour / The Impact of Trauma

e Introduction to PROACT-SCIPr-UK® “The Whole Approach”
e Supportive & Functional Environments

e Health & Safety regarding Physical Interventions

e Audit-Based Intervention Demonstration and Practice
Legal Aspects

Reactions to a Crisis Situation / Mindfulness

The use of language and the importance of communication
Behaviour Support v Behaviour Control: The side effects of punishers
Active Interventions

Calming Techniques and the Don’t Dos

Gateways — Proactive Management

Non-restrictive Reactive Interventions

Positive Behaviour Support

e Risk Assessment

e Recording and Reporting

Where necessary staff will also receive specific audit-based physical intervention training as teams related to
the individual needs of children within their own classes, as detailed in their training needs analysis and
support plans. Health and safety surrounding the use of these interventions are taught alongside them.

15. Recording and monitoring.

Monitoring, reporting and recording behaviours of distress or concern is the responsibility of class team,
with support provided by the behaviour team. Staff endeavour to record incidents that occur throughout the



school day to support with data analysis and the implementation of proactive strategies. Any significant
incidents involving the use of force and incidents involving restraint or seclusion must be logged on
Behaviour Watch and a detailed account of what happened needs to be recorded. The format of such logs
should include the following:

e The antecedent to the behaviour (what came before it), taking into consideration not only potential
triggers but any setting events that may have occurred prior to that.

e The behaviour which occurred- this should include any specific actions or language that the child has
used. Any behaviour that includes sexualised behaviours or racial language needs to also be logged
onto My Concern.

e The consequence of the behaviour — what the child has gained or accessed as a result of the
behaviour. This helps to form a hypothesis as to the function of the behaviour.

When logging on Behaviour watch staff should also include details of the pupil and staff involved; the date,
time, location and approximate duration of the incident; de-escalation attempted; why the intervention was
necessary; any injuries or medical attention required and any follow-up actions and support given or
needed. The relevant needs of our students are always taken into account.

Where a physical intervention has been necessary, this will be recorded onto Behaviour Watch; giving details
of the intervention used, the duration of the intervention and the staff that were involved. Incidents should
be recorded on that day. By signing their child’s support plan, parents and carers giving permission for any
physical interventions listed on the document to be used when required. Parents and carers will be
contacted by phone or email if there is a larger-than-usual incident or any new behaviours. The child will
need to be monitored after any use of physical intervention for signs of distress according to the risk
assessments for the physical intervention.

If physical intervention is required to best support a child, for their safety and for the safety of those around
them, it must be approved by parents or carers. Interventions are included in the child's support plan, which
is signed by parents or carers. The exception to this is if there is a need for physical interventions in response
to a previously unknown, unforeseen and immediate risk. In this instance, the intervention will be used to
make the situation safe. Parents or carers will then be contacted, informed of what has occurred, and support
plans will be updated accordingly to the now known risk.

Physical interventions are monitored and reviewed to identify patterns, triggers in order to help staff learn
from and reflect upon past incidents, promote the well-being of pupils, and provide appropriate support for
all involved. Staff are encouraged to review individual support plans in light of any incidents, new triggers or
general changes that take place. The aim of positive and proactive support is to ultimately reduce the amount
of physical intervention that is needed over time.

16. Action after an incident

The Headteacher, SLT or behaviour leads will ensure that each incident is reviewed and investigated further
as required. If further action is required in relation to a member of staff or a pupil, this will be pursued through
the appropriate procedure:

Review of support Plan

Child Protection Procedure (this may involve investigations by Police and/or Social Services)
Staff or Pupil Disciplinary Procedure

School Behaviour Policy

Suspension and Exclusions Procedure in the case of violence or assault against a member of staff
The member of staff will be kept informed of any action taken.



e In the case of any action concerning a member of staff, he/she will be advised to seek advice from
his/her professional association/union.

Post-incident support and review is a key element of behaviour support at St Nicholas School. Itisimportant
to ensure staff and pupils are given emotional support as well as basic first aid if any injuries occurred. As
well as support within teams, all staff and pupils will have access to a debrief by a member of SLT or the
behaviour team, both for emotional support and to contribute to positive change in practice and procedures
by analysing past incidents.

17. Individual Support Plans (please see examples of support plans in appendix)

Support plans at St Nicholas School. This year we are changing the way we use Support Plans at St Nicholas
School. We have introduced three levels of plans to support all of our children across the school. This will
enable any member of the class team or a staff member going into class to be able to know how they can
best meet the individual needs of each of our children.

Support Considerations: This Support Plan is a purely proactive document where we will be able to list the
proactive strategies which best support your child. These may include their preferred communication
method, for example PECS or Communication boards. It will also highlight the environmental strategies that
we can implement as well as direct interventions and skills that can be taught and developed. These would
be specific to the individual, things that they enjoy or need during the day to keep them regulated and
engaged.

Support Needs: This document includes the information listed above but with the added section of active
interventions; these are strategies that we will use to support children when they are becoming upset or
dysregulated. It may be that they are finding something a little difficult or overwhelming or they are unable
to communicate a want or need. It will have a section on it where it states the message or the function of
the behaviour that the children are displaying. It will also give staff the tools needed to help meet the child’s
wants or needs and support them to reduce any distress.

Support Plan: The support plan contains all of the previously stated information with an added section for if
a child becomes increasingly distressed and they are unable to cope with the situation. As above this will
have the message or function of the behaviour and how we can support the children to regulate. It will detail
how we can provide them with an environment that is calm and can better meet their needs. The Support
Plan, however, will also include reactive strategies that can be utilized if proactive and active strategies have
not been able to support a child back to a calm state. These may include adapting the environment further,
ensuring physical comfort, giving them exclusive engagement or a change of the adult who is supporting
them. For their own safety and the safety of those around them some children may have physical
interventions on this plan. These interventions will only be used as a last resort and will not be used
routinely until they have been approved by parents or carers. Parents or carers will also be informed if any
physical interventions have been used with their child.

Support plans are a working document utilised within our school to best support our pupils. These can be
adapted as appropriate. St Nicholas School welcomes carers and parents input into support plans; we
appreciate them sharing their in-depth knowledge have. As a school aim to work together with parents and
carers to ensure we deliver a holistic approach to supporting the needs of all pupils.

18. Complaints

The availability of a clear policy about reasonable force and early involvement of parents should reduce the
likelihood of complaints but may not eliminate them.



Any complaints about staff will be investigated through the School's Complaints Policy. If necessary, the
complaint will be dealt with by Staff Disciplinary Procedures and/or Child Protection Procedures.

Use of physical force that is unwarranted, excessive, or punitive is not acceptable. Failure to comply with this
principle, when considering or using physical force, should be dealt with under school disciplinary procedures.

19. Calming rooms

At St Nicholas School we have specifically designed Calming Rooms which help provide a low stimulation and
a soothing environment for our pupils to regulate their emotions when they are starting to become over
stimulated.

These room are designed as a safe space for the children when they are showing signs of dysregulation and
heightened levels of anxiety, which may lead to behaviours of distress.

These specially designed rooms will enable our pupils to have a safe and calming environment where they
can be supported to regulate and begin to return to a calm and happy state where they are then able to
carry on with their learning.

The surfaces in each room will be cushioned and they will be equipped with a sound system where music can
be played, if appropriate to support the individual to calm. The rooms will also contain beanbags and
calming lighting and a projector, to further provide a space which is reassuring and safe.

The Calming Rooms will be a place where the children may receive 1:1 sensory input from a familiar member
of staff. These rooms will primarily be utilised for children who are beginning to struggle being part of a
larger group and need some quiet time to reregulate. A member of staff will always be in close proximity,
supporting the individual.

20. Closed door

In any location within the school, if the risk of injury to others becomes too high, staff may need to leave the
room and close the door. This is only acceptable in exceptional circumstances where the risk is significant,
and this action is deemed necessary in order to prevent immediate harm to those around them. This will
follow very strict guidance including timing and recording of the incident. Staff will periodically attempt to
re-enter the room and will do so as soon as it is safe.

It is very rare that the closed-door process will have to occur within school. If it is followed the behaviour
team or SLT will be called as soon as is possible to safely do so. They will support with the and assess the
situation.

Parents will be informed as soon as it is safe to do so. All details surrounding the incident as why the door
was closed will be shared. This will include the amount of time it was closed for, how the child calmed or
regulated themselves and how they are doing.

For the children where the use of a closed door is known to be a necessary reactive strategy, it will be clearly
stated on their support plan and agreed by parents or carers. The staff supporting that individual would be
trained to utilise proactive, active and other reactive strategies beforehand, the use of a closed door is
always a last resort. If a closed door is ever used in reaction to an unforeseen risk the aforementioned
processes will be followed and parents or carers contacted as soon as it is safe to do so.



21. Monitoring and Review

This policy will be reviewed by the headteacher, and the behaviour leads on an annual basis; they will make
any necessary changes and communicate these to all members of staff and relevant stakeholders.

This policy will be made available for Ofsted inspections and reviewed by the lead inspector, upon request.
The next scheduled review date for this policy is March 2028.



Support Considerations

e  Visual timetable

e Objects that they will eat, and throw are stored out of
site

e  Own workstation so they know where to sit when
time to do work

e  Equipment given to them by the OT are used to help
them to be more independent.

e  Sensory equipment given by OT is used to help
regulate their behaviour.

e  Communication Aids available and assessable

e Asking for adult to join them for an activity.

e  Being very positive.

e Symbols to ask for what they want.

e Giving them the opportunity to express their feelings to
the class during hello — continue opportunities
throughout the day — utilise zones of regulation

e Providing reassurance that it is ok to have different
emotions and teaching me what | can do to help self-
regulate.

e Providing activities to help develop their fine motor and
gross them to make a choice (using choice board to
start)

Name: Class and pathway: Date of plan: Date for review:
Teacher:
Positive, Preventative and Proactive strategies
. . . Teaching skills . . .
Environmental considerations L. . Direct interventions
(communication, coping, self-help)
e  Symbols e Asking for help e Singing
e  Now and next so they know what is happening next e  Asking for food e  Example of how they are feeling ( is feeling

e  Movement breaks

e  Now and Next boards

e  Joining clubs that they have a real joy for (choir)

e  Helping them to develop interests and give more
motivation.

e  Relaxation time (sensory room?)

e  Having an interest bag available when for when
needed.

e  Change of adult

Signed by Headteacher:

Signed by class teacher:

Signed by Parent:

Signed by behaviour leads:




Support Needs

Name: Current Class and pathway: Date plan written: Date of planned review:
Teacher:
Aim:
What does my behaviour look like?
Baseline: Active Message
Everything is ok Everything is not quite as good What am | trying to tell you?
e  Happy e  laying on the floor e I’'mhungry
e  Singing e Spitting at others e I'mhurting
e  Following instructions e  Refusal to follow instructions. e ldon’tfeel well
e Answering questions e Askingto go in the cupboard or the middle s lam cros.s
Enjoying bei t of the class room to get toys which are stored awa * lamanxious
[ ] .
njoying being part o g y y e lwantto play

e  Enjoying playing with activities on offer
e Interacting with others.

e Asking for more food

| want a different activity




Strategies to help support me

Proactive:
Environmental

Proactive:
Skills Teaching

Proactive:
Direct Interventions

Active

Symbols

Now and next so they know what is
happening next

Visual timetable

Objects that they will eat, and throw
are stored out of site

Own workstation so they know
where to sit when time to do work
Equipment given to them by the OT
are used to help them to be more
independent.

Sensory equipment given by OT is
used to help regulate their
behaviour.

Communication Aids available and
assessable

Asking for help

Asking for food and water

Asking for adult to join them for an
activity.

Initiating play

Being very positive.

Symbols to ask for what they want.
Giving them the opportunity to
express their feelings to the class
during hello — continue
opportunities throughout the day —
utilise zones of regulation

Providing reassurance that it is ok to
have different emotions and
teaching me what | can do to help
self-regulate.

Providing activities to help develop
their fine motor and gross them to
make a choice (using choice board to
start)

Nursery rhymes and action songs
Example of how they are feeling
Movement breaks

Now and Next boards

Helping them to develop interests
and give more motivation.
Relaxation time (sensory room?)
Having an interest bag available
when for when needed.

Change of adult

Having a choice board to choose an
activity of interest.

Intensive interaction

Move together to a calm space
where they are is able to complete
work supported by an adult. (Adapt
environment)

Songs sung with them.

Referring to the zones of regulation
to help them to understand their
emotions.

Now and next board.
Communication board to express
feeling/wants.

Time in the sensory/OT room use the
Swing/specific equipment. (based on
sensory diet)

Lowering demands

Distraction

Addressing immediate needs
(hunger/ thrust needing of the toilet)
Offering preferred item or activity.
Adapt interaction with them (change
of adult)

Teach them the skills that they are
needs to be able to calm him/herself.




. Change of routine

. Change of adults

. Not having access to preferred communication method
. Transitions

O Happy

. Singing

. Following instructions

. Answering questions

. Enjoying being part of the class
. Interacting with others.

Support Plan

Aim: To help to regulate their own behaviour and stop him from hurting themselves and their friends/adults (please change aim as appropriate)
. Hunger If other children are being told no or to stop.

. Boredom | am not getting adults full attention.

. Monday mornings coming back into routine. Being told no

. Lead adult not giving full attention to only them. Being asked to stop an action/activity that | am enjoying

. Not being in control of the situation. Demands

Hunger

Waiting for food.

1:1 attention has stopped.
Loud noises

Unfamiliar routine
Transitions

Laying on the floor

Wanting timetable continually repeated (‘and then...)
Shoes coming off

Work being swiped off the table

Refusal to follow instructions.

| am telling you that | am hungry.

| want attention

| am finding it hard to be part of a larger group.
I am not 1:1 with an adult.

Task avoiding.

I am in pain.

There is something wrong

| want an object

| need to communicate something to you.

. Crying

. Hitting

. Biting

. Scratching
. Kicking

. Hairpulling

. Throwing objects

. Eating inedible objects

. Grabbing and pulling others (children and adults)
. Property damage




Symbols

Now and next so they know what is
happening next

Visual timetable

Objects that they will eat are stored out
of site

Objects that they will throw are stored
out of site

Own workstation so they know where to
sit when time to do work

Equipment given to them by the OT are
used to help them to be more
independent.

Sensory equipment given by OT is used to

help regulate their behaviour.

Communication aids available and
accessible.

Asking for help

Asking for food

Asking for adult to join them for an
activity.

Being very positive.

Symbols to ask for what they want.
Giving them the opportunity to
express their feelings to the class
during hello — continue opportunities
throughout the day — utilise zones of
regulation

Providing reassurance that it is ok to
have different emotions and teaching
me what | can do to help self-
regulate.

Providing activities to help develop
their fine motor and gross them to
make a choice (using choice board to
start)

Singing

Example of how they are feeling
(____ isfeeling.....)

Movement breaks

Now and Next boards

Joining clubs that they have a real joy
for (choir)

Helping them to develop interests
and give more motivation.
Relaxation time (sensory room?)
Having an interest bag available
when for when needed.

Change of adult

Intensive interaction

Move together to a calm space where
they are is able to complete work
supported by an adult. (Adapt
environment)

Songs sung with them.

Referring to the zones of regulation to

help them to understand their emotions.

Now and next board.

Communication board to express
feeling/wants.

Time in the sensory/OT room use the
Swing/specific equipment. (based on
sensory diet)

Lowering demands

Distraction

Addressing immediate needs (hunger/
thirst needing of the toilet)

Offering preferred item or activity.
Adapt interaction with them (change of
adult)

Teach them the skills that they need to
be able to calm themself

Strategic capitulation

Stimulus change

Adapting the environment
Calming techniques

Offer preferred sensory activity
Active listening

Physical comfort

Physical exertion

Facilitate communication
Exclusive engagement
Facilitate leaving

Remove demands

Move away

Distraction

Remove / reduce sensory stimuli
Facilitate relaxation
Redirection

Time to calm

Rebuild the relationship
Move back into the classroom
Change of adult

Debriefing tool.




